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Learning Advising: How It Started 

Sometimes the challenges we face in our lives put us directly on the path to the best things that 

will ever happen to us. In 2013, we initiated our blended program, in which we reduced face 

to face classes by 60%. Among a few challenges was the students low levels of learner 

autonomy, which we tried to improve with our Independent Learning Centre (ILC). However, 

although we came up with a lot of solutions such as workshops, seminars, club activities, 

instructor guidance etc., we were not very successful in increasing the autonomy levels of even 

those who visited ILC frequently. We realized that we needed a more effective solution and 

started to look for an efficient system based on self-directed learning. That’s how our path 

crossed with Jo Mynard and SALC (Self Access Learning Centre) at Kanda University of 

International Studies, Tokyo, Japan. In our first visit in 2014, we were introduced to the idea 

of LAP (Learning Advisory Program) and we were convinced that we would be able to cater 

for the needs of our learners by implementing a similar program in our school. It took three 

years to realize our goals and in 2017 we finally received funding from AYBU Scientific 

Research Projects Office, and started a six-month blended training program that we devised 

cooperatively, the outcome of which was the certification of nine learning advisors (LA). 

Learning Advisory Program enables our learners to identify their needs to learn English more 

efficiently, set realistic learning goals, reflect on the skills and strategies to achieve these goals, 

and monitor and evaluate their learning process. In other words, the program helps them to be 

autonomous learners who are responsible from their own learning process and the skills they 

are equipped with are not restricted to learning English but they acquire life-long learning 

skills. In order to foster learner autonomy, we are able to incorporate technology and human 

support in our ILC. To better relate to our students, we ran an in-house Learning Advisory 

training program to the whole teaching staff so that they can get familiar with the basic advising 

strategies. After this initial training, a group of instructors volunteered to go through a more 

comprehensive training program and the number of learning advisors in our institution has 

risen to 18. We have contributed to the literature in the field by publishing numerous articles 

and research studies and this conference gives us the opportunity to draw attention to the 

importance of learner autonomy. I hope we will continue to disseminate our knowledge and 

experience within the field of self-directed learning for a change in classroom practices. 

 

Mümin Şen, Director of School of Foreign Languages 

 

 

 

 

 

 

 

 



                                                                                                                 

“It is in LAP’s soul that teaching alone is not enough — it is married with learning 

with/from learners, the core of advising, that yields us the results that make our hearts 

sing.” 

Dear Colleagues, 

It is no surprise that many educational institutions have already recognized that learners, as a 

whole being, learn within their beliefs, history, emotions, motivations and dreams. It is those 

individual differences that lead to a requirement of a broad approach to the learning 

environment, rather than a particular mode of teaching or learning. The growing field in applied 

linguistics, of advising in language learning, has emerged in recognition of the need for those 

individual differences of learners to be accommodated in learning environments. In this 

respect, learners are to become aware of their differences and manage their learning processes 

and transfer that knowledge to different contexts, which develops their autonomy and helps 

them become successful language learners, following their unique paths at their own pace. 

Ankara Yıldırım Beyazıt University, having long been aware of the importance of meeting the 

needs of individuals, started Learning Advisory Program in 2015 within its Independent 

Learning Centre (ILC) in order to address students with a specific profile, composed of low- 

achieving, unmotivated students - the so-called “repeat” students. A few months of advising 

experience with those students has given us a better understanding of our target student profile 

needs and raised our motivation to turn the LAP into a more comprehensive system. Since then, 

LAP Unit seeks various ways to address three intertwined key areas: Research and 

Development, Training, Advising Services. Research and Development refer to conducting 

studies to better understand the outcomes of advising practices within the institution as well as 

the ongoing needs of the students. To date, several research papers have been published and a 

number of presentations have been made at various local and international conferences by the 

LAP team. As for training, in order to create, consolidate and sustain a culture of advising the 

LAP unit has initiated various training endeavours through the Advisor Education Program 

(AEP) including in-house workshops for teachers, orientations, training courses for students 

and teachers to become advisors. The heart and soul of LAP, however, is the advising services 

we offer for students including online learning advising (OLAP) both synchronous and one-to-

one or asynchronous and written advising services and small group advising within LAP CLUB 

sessions. 

It is our hope that you will witness the implications of all that we have achieved thus far in our 

very first inaugural IATEFL LASIG Conference.It is our hope that you will witness the 

implications of all that we have achieved thus far in our very first inaugural IATEFL LASIG 

Conference. 

Advising is being there for the learners and planting a seed in their learning environment, 

which not only helps them discover and strengthen their roots in their learning land but also 

helps them grow into the sky by leveraging their abilities to reach their potentials and 

improving their lives.  

Gamze Güven Yalçın, Learning Advisory Program Coordinator 

It’s not just helping learners to find the light switch in their room, but also helping them to find 

the strength and motivation to actually turn the lights on; it’s letting the advisees know they 

aren’t alone and that someone believes in them.  

Stephanie L. Howard, Learning Advisory Program Co-coordinator 



                                                                                                                 

Dear Colleagues, 

One of the most colorful areas in Ankara Yıldırım Beyazıt University School of Foreign 

Languages (AYBU SFL) is, without a doubt, the Independent Learning Center (ILC). If you 

visit the ILC, you might see (paper) butterflies flying inside, or teachers and students dancing 

together with Michael Jackson’s Thriller! Celebrating its 10th birthday this year, the ILC is 

almost the same age as AYBU SFL and has definitely achieved many things in its life. We feel 

more than happy to have touched the lives of hundreds of learners! 

The story of the ILC began in our 

previous building in 2011. The first ILC 

was operated in two interconnected 

rooms with 40 computers and a library 

section. In our current space, we 

provide learners with a computer 

section and a compact library filled with 

hundreds of print resources and 

worksheets, and in-house publications. 

Over the years, we integrated learner-

centered extracurricular activities into 

the ILC’s main activities as well. These 

include individual and group speaking 

sessions, movie days, workshops, free 

second language classes, and culture 

days. Our goals by organizing such 

activities have been to encourage 

learner involvement, create an ILC community, and offer a richer learning experience to ILC 

users. Along with these improvements, research studies conducted at the ILC and annual ILC 

satisfaction surveys made one thing very clear: Learners were in need of more individualized 

support and guidance to take better control of their own learning. This realization led us to 

advising in language learning via reflective dialogue which could provide a more effective way 

to help them find their own path. The ILC serves as an active contact point for the LAP via 

scheduled advising, instant help desk advising, and peer advising. 

However, the current emergency situation we are all struggling with has changed the whole 

world including self-access centers. At the ILC, our reaction to this global crisis has been to 

digitalize all services, resources, and activities we provide. Using various digital tools and 

platforms, we are trying to maintain contact with learners and help them progress in their 

language learning journeys. Despite all the challenges, we are still happy to be working with a 

new ILC community who has never been to the ILC personally but are still active members of 

the family.  

We hope to welcome all the conference participants at the ILC in a healthier, better, and 

hopefully near future.   

 

Dr. Tarık Uzun, Independent Learning Centre Coordinator 
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Self-Directed Learning and Advising in Language Education (April 24, Saturday, 2021) 

09:00 – 09:10 

Webinar 

Welcoming Remarks 

09:10 – 09:30 

Webinar 

Opening Speech 

Mümin Şen - Director of School of Foreign Languages 

 

09:30 – 10:30 

Webinar 

Plenary Session I 

Prof. Dr. Jo Mynard 

Advising and Self-Directed Learning: Two Essential Support Systems for Language 

Learners? 

 

10:30 – 10:40 Coffee Break 

10:40 – 11:20 

Zoom 

Meeting 

Rooms 

Concurrent Session I (Live) 

Room I 
Aslıhan Akın 

University of Turkish 

Aeronautical 

Association 

 

The First Step of 

Transformation: 

Awareness 

 

 

Room II 
Doğuş Aydın  

İstanbul Kültür 

University 

 

 

The Positive Impact of 

Language Advising 

over 21st Century Skills 

 

 

Room III 
Aslıhan Bağcı Sezer 

Bilecik Şeyh Edebali 

University 

 

 

Do Language 

Teachers Really Want 

Their Students to Be 

Autonomous? 

Room IV 
Sedef Kabasakal 

Bilen 

Yaşar University 

 

 

Giving Voice to 

Learners: Boosting 

Autonomy in a 

Reading Class 

 

 

11:20 – 11:30 Coffee Break 

 

11:30 – 12:10 

Zoom 

Meeting 

Rooms 

Concurrent Session II (Live) 

Room I 
Hülya Şen 

Middle East Technical 

University  

& Mümin Şen 

Ankara Yıldırım 

Beyazıt University 

 

Perceptions of English 

language Instructors on 

the Effectiveness of 

Learning Advisory 

Training (LAP) 

Programme 

 

Room II 

Aslıhan Tuğçe Güler 

Ankara Yıldırım 

Beyazıt University 

 

 

 

 

Analyzing Meta-

discursive Elements in 

Advising: A Way of 

Establishing Rapport 

 

 

Room III 
İnci Keçik & Senem 

Üstün Kaya 

Başkent University 

 

 

 

 

You Can and Can’t 

Teach an Old Dog 

New Tricks! 

 

 

 

Room IV 
Tuğçe Temir 

University of Turkish 

Aeronautical 

Association 

 

 

 

Light-bulb Moments 

of Learners 

 

12:10 – 12:20 Coffee Break 
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12:20 – 12:50 

Zoom 

Meeting 

Rooms 

Concurrent Session III (Recorded) 

Room I 
Metin Esen 

Sabancı University 

 

 

 

 

 

 

 

A Case Study on the 

Impacts of Advising on 

EFL Teacher 

Development 

 

 

Room II 
Wesam Zarka 

Ankara Yıldırım 

Beyazıt University  

& 

Muhammed 

Aboushala 

Institute of Language 

Studies 

 
Specifications of 

Teaching Students who 

Come from Countries 

Suffering from Conflicts 

 

 

Room III 
Hatice Karaaslan & 

Mümin Şen 

Ankara Yıldırım 

Beyazıt University 

 

 

 

 

 

Learning Advisors' 

and Students' 

Reflections on Their 

Learning Advisory 

Program Experiences 

 

Room IV 
Hatice Karaaslan, 

Gamze Güven-

Yalçın, Müge 

Akgedik, Pınar 

Üstündağ-Algın, & 

Nurseven Kılıç 

Ankara Yıldırım 

Beyazıt University 

 

Using Reflective 

Dialogue Strategies 

and Tools in 

Conflict Mediation 

12:50 – 13:20 Lunch Break 

 

13:20 – 14:00 

Zoom 

Meeting 

Rooms 

Concurrent Session IV (Live) 

Room I 
Gamze Güven Yalçın, 

Hatice Karaaslan, & 

Stephanie Lea 

Howard 

Ankara Yıldırım 

Beyazıt University 

 

Building a Model to 

Flourish Self-

determined Learners 

Beyond the Classroom 

 

 

 

Room II 
Doğuş Aydın & 

Birsen Tütüniş 

İstanbul Kültür 

University 

 

 

 

Incorporating Advising 

Strategies into One-to-

One Tutoring: Effects 

on the Awareness 

towards Vocabulary 

Learning 

 

Room III 
Elif Şeşen 

Middle East Technical 

University 

 

 

 

 

An Alternative Activity 

to Foster Learner 

Autonomy: "Editing 

Stations” 

 

 

Room IV 
Ayşe Taşkın 

Ankara Yıldırım 

Beyazıt University 

 

 

 

 

Raising Awareness: 

Reflecting on 

Learning Styles and 

Strategies 

14:00 – 14:10 Coffee Break 

 

14:10 – 14:50 

Zoom 

Meeting 

Rooms 

Concurrent Session V (Live) 

Room I 
Zülal Ayar 

Ankara University 

 

 

 

 

The Multifaceted Face 

of Teacher Attrition in 

Foreign Language 

Education 

Room II 
Abdulkadir Güllü 

Ankara Yıldırım 

Beyazıt University 

 

 

 

Fostering Self-

Regulated Learning 

through the Effective 

Learning Module: A 

Case Study in Turkish 

Context 

 

 

Room III 
Deniz Özbeyli 

Yaşar University 

 

 

 

 

The Well-educated 

Teacher and Elaborate 

Curriculum are Here; 

But Where is the 

Learner? 

 

 

Room IV 
Tarık Uzun & 

Gamze Güven 

Yalçın 

Ankara Yıldırım 

Beyazıt University 

 

The Digitalization 

of Self-Access and 

Advising Services in 

Times of Covid-19 

 

14:50 – 15:00 Coffee Break 

 

 



 

 
3 

15:00 – 15:30 

Zoom 

Meeting 

Rooms 

Concurrent Session VI (Recorded) 

Room I 
Gamze Güven-Yalçın 

& Neslihan Atcan 

Altan 

Ankara Yıldırım 

Beyazıt University 

 

 

 

 

Becoming a Learning 

Advisor: Moving 

Beyond “Teaching” 

Room II 
Hatice Karaaslan, 

Gamze Güven-

Yalçın, Müge 

Akgedik, Pınar 

Üstündağ-Algın, & 

Nurseven Kılıç 

Ankara Yıldırım 

Beyazıt University 

 

Synchronous and 

Asynchronous 

Advising Applications 

 

 

Room III 
Seda Arda Özkan  

İstanbul Technical 

University  

&  

Özlem Zabitgil 

Gülseren 

İstanbul Sabahattin 

Zaim University 

  

Exploring the 

Attitudes, Intentions 

and Practices of EFL 

Preparatory School 

Instructors Regarding 

Formative Assessment 

in a Turkish Context 

 

Room IV 
Stephanie L. 

Howard, Gökçe 

Arslan, & H. Furkan 

Suluova 

Ankara Yıldırım 

Beyazıt University 

 

 

 

The Effects and 

Implications of a Peer-

led Small Group 

Advising Scheme: A 

Case Study 

 

 

15:30 – 15:40 Coffee Break 

15:40 – 16:40 

Webinar 

Plenary Session II 

Prof. Dr. Christian Ludwig & Lawrie Moore-Walter, MBA, MA 

Creating an Environment for Self-Directed Learning — How Directed Should Self-

Directed Learning Be? 

 

16:40 – 16:50 Coffee Break 
 

16:50 – 17:30 

Zoom 

Meeting 

Rooms 

Concurrent Session VII (Live) 

Room I 
Tuba Işık & Ali 

Dinçer 

Erzincan Binali 

Yıldırım University 

 

 

A Closer Look at 

Good Language 

Learners: Learner 

Autonomy and 

Motivation Beyond 

the Classroom  

 

Room II 
Simge Gülaç 

O’Grady & Suzan 

Özgelen Yılmaz 

Anatolia Training 

Institute 

 

Promoting Reflective 

Thinking in Teachers 

 
 

Room III 
Melek Altun 

Middle East 

Technical University 

 

 

 

Challenges, Learner 

Strategies, Preferred 

Learning Materials 

and Interaction 

Patterns while 

Learning Academic 

Writing 
 

Room IV 
Stephanie L. Howard, 

Gökçe Arslan, & H. 

Furkan Suluova 

Ankara Yıldırım 

Beyazıt University 

 

Metaphor Drawing 

Tool: Interactive 

Advising Tool 

Workshop 

 

17:30 – 17:50 

Google Slides 

Links 

Poster Presentations & Coffee Break 

 

Hatice Karaaslan, Gamze Güven-Yalçın, Daria Şen, Nurseven Kılıç, & Stephanie Lea Howard 

Ankara Yıldırım Beyazıt University, Reflective and Transformative Practice: Developing a 

Conceptual Framework 
 

Elif Meltem Birsöz Özköse, University of Turkish Aeronautical Association, Team Teaching: A 

Path to Teacher Autonomy 
 
 

Gamze Güven-Yalçın, Hatice Karaaslan, Stephanie Lea Howard, Mümin Şen, Müge Akgedik, 

Ebru Sınar-Okutucu, Gökçe Arslan, Abdulkadir Güllü, Aslıhan Tuğçe Güler, Hülya Şen*, 

Neslihan Atcan-Altan, Ayşe Çakır, Pelin Akıncı-Akkurt, Edin Omerovic, Fatima Rocchi-

Whitehead, Metin Esen, Pınar Üstündağ-Algın, Gabor Kotik , Aslı Üstün, Nurseven Kılıç, & 

Tarık Uzun, Ankara Yıldırım Beyazıt University, *Middle East Technical University, In the 

Process of Self-regulation of Advisors: Defining the Advisor-Self 
 

Stephanie L. Howard, Büşra Deniz, & Selma Kılıç, Ankara Yıldırım Beyazıt University, The 

Conceptual Evolution of a Peer Advising Program at Ankara Yıldırım Beyazıt University 
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17:50 – 18:30 

Zoom 

Meeting 

Rooms 

Concurrent Session VIII (Live) 

Room I 
Tevfik Darıyemez 

Atatürk University 

 

 

Learners’ Reflections on 

their Self-Directed Gaming 

Practices and Language 

Development 

 

 

Room II 
Hatice Apaydın Şen 

Ankara Yıldırım Beyazıt 

University 

 

Learners’ Strategies for 

Improving Language Skills 

and the Frequency of 

Applying Them 

 

 

Room III 
Ebru Sınar Okutucu 

Ankara Yıldırım Beyazıt 

University 

 

Mirror, Mirror on the Wall, Who 

is the Most Autonomous of Them 

All? 

 

 

18:40 – 19:00 

Webinar 

Closing Remarks 
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09:30 – 10:30 Plenary Session I 

W
E

B
IN

A
R

 
 

Prof. Dr. Jo Mynard 

Kanda University 

 

“Advising and Self-Directed Learning: Two Essential Support Systems for Language 

Learners?" 

 

Two key themes of this conference are advising, and self-directed learning (SDL), and 

in this talk I explore the complex dynamics that bind them together. Advising in language 

learning (ALL) is an intentional and reflective 1-1 dialogue with learners which aims to 

promote language learner autonomy (Carson & Mynard, 2012; Kato & Mynard, 2016). 

Although dialogue is the most powerful tool we have for supporting language learners, 

we might also fruitfully draw upon other tools in order to facilitate deeper reflection 

(Mynard, 2012). These tools may also help learners to develop a deeper sense of 

awareness and control over their learning. Such tools can be categorised as practical, 

affective, or metacognitive, and might take the form of worksheets, logs, graphs, 

pictures, or other kinds of activities (Yamaguchi et al., 2012). In order to guide the 

development and use of such tools, we can draw upon the field of SDL (Hiemstra, 1994, 

2013; Knowles, 1975). SDL is a humanistic approach to adult education and is “designed 

to help adults learn how to make their own decisions in accomplishing personal learning 

goals” (Hiemstra, 2013, p. 24). We can adapt the specific details of helping people to 

learn to the field of language learning, i.e. through self-directed language learning 

(SDLL) (Curry, Mynard, Noguchi, & Watkins, 2017; Morrison, 2013; Murray, 2004). In 

this talk, I will explore how SDLL tools in combination with advising dialogue can 

provide a supportive framework for autonomous language learning. However, I will 

comment briefly on the potential drawbacks of combining ALL and SDLL, namely that 

when we focus too much on the tools rather than the underlying intrinsic motives behind 

language learning, we run the risk of unintentionally shifting the learner’s focus onto a 

potentially less powerful introjected or extrinsically-motivated activity. 

 

Dr Jo Mynard is a Professor and Director of the Self-Access Learning Centre (SALC) 

and Director of the Research Institute for Learner Autonomy Education (RILAE) at 

Kanda University of International Studies (KUIS) in Japan. At KUIS, she advises 

language learners, and oversees academic support, research and the general direction of 

the SALC. She also teaches an undergraduate course on effective language learning at 

KUIS, and graduate courses on learner autonomy and advising at the KUIS graduate 

school. She has co-edited five books and co-authored two in the areas of advising, learner 

autonomy, and social learning spaces. She is the founding editor of SiSAL (Studies in 

Self-Access Learning) Journal, Relay Journal, and the Journal for the Psychology of 

Language Learning. 

 



2 
  

 

10:40 – 11:20 Concurrent Session I – Live Presentations 

R
O

O
M

 I
 

 

Aslıhan Akın 

University of Turkish Aeronautical Association 

 

“The First Step of Transformation: Awareness" 

 

In the context of advising in language learning, the study was conducted to help students 

to discover their own paths to success in utilizing vocabulary items learnt in ESP courses. 

As it was conducted as an Action Research, to start the planning phase, the problem was 

defined as the need of creating awareness on using strategies to learn new vocabulary. 

In the second phase of the research, to take an action, a survey to figure out students’ 

frequency of using strategies while learning new vocabulary items in a foreign language 

was conducted. All students were informed about the results of the survey via an e- mail, 

and the further support was provided in advising sessions. After making them aware of 

the direct and indirect vocabulary learning strategies, students were encouraged to 

improve their vocabulary learning skills while using strategies until the end of the 

semester. In the observation phase of the research, students’ final exam scores in 

vocabulary part were examined and analyzed. The results of the analysis showed that 

teaching how to  use vocabulary  learning strategies helped students to  lead  their studies, 

and  it  was reflected to  the  scores of  vocabulary  part in the final  exam. Finally, the 

study was completed with the reflection phase to mention the scope & limitations and 

recommendations for the further studies.  

 

Key words: vocabulary learning strategies, advising in language learning  

 

Aslıhan Akın graduated from Gazi University, Department of English Language 

Teaching in 2007 and is continuing her postgraduate education. She has been teaching 

for more than 10 years and working for UTAA since 2011 as an English Instructor.  

 

 

 

R
O

O
M

 I
I 

 

Doğuş Aydın 

İstanbul Kültür University 

 

“The Positive Impact of Language Advising over 21st Century Skills” 

 

Language advising is a rapidly developing field in foreign language education due to far 

better opportunities of the generation Z. It is construed as something that suits the needs 

of the individual as well as helping him/her internalize in a post second world war setting 

(Benson, 2001; Ciekanski, 2007; Mozzon-McPherson, 2001; Mynard and Kato, 2015). 

Another quite newly coined term among scholars is the 21st century skills. In this mixed 

method study, it is aimed to find out if secondary and upper secondary school students 

are fostered in terms of their 21st century learning skills described as 4Cs including 

communication, creativity, collaboration and critical thinking on condition that language 

advising strategies are used during private tutorials. The second aim is to reveal in what 

ways these language advising strategies made use of during the private tutorials affect 

students at this age. To reach these aims, the same scales to analyze the degree of 

autonomy of the students and 21st century skills are conducted as pre and posttest on 7 

students throughout six weeks. At the end of the study, semi structured interviews to 

understand to what extent they have developed in their 21st century skills and autonomy 



3 
  

 

are conducted. The findings are analyzed in an exploratory methodology with the help 

of a coding scheme for qualitative and paired t-test for quantitative data. It is eventually 

expected that these students display a statistically significant difference in terms of their 

communication, collaboration, creativity and critical thinking skills. In addition, this 

study is aimed to provide profound insight as to the factors and reasons.  

 

Key words: language advising, 21st century skills, learner autonomy, advising strategies 

 

Doğuş Aydın holds a BA degree in English Language and Literature from Istanbul 

University. He holds Ph.D. in the same field from Istanbul Aydin University and 

currently working at Istanbul Kultur University ELT department as an adjunct assistant 

professor. He also works as an English teacher, tutor, and language adviser. 
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Aslıhan Bağcı Sezer 

Bilecik Şeyh Edebali University 

 

“Do Language Teachers Really Want Their Students to Be Autonomous?” 

 

The study aimed to explore Autonomy Orientations of English language teachers 

working at a School of Foreign Languages in Turkey. The autonomy orientations of the 

teachers were analyzed through Self-Determination Theory (SDT). SDT, by Deci and 

Ryan (1985), focuses on human motivation and its sources as well as the environment’s 

effects on human motivation. Self-determined people are known to take responsibilities 

and make choices about their lives, set their own goals and do whatever is necessary to 

reach those goals which is basically having intrinsic motivation. As claimed by Deci, et 

al. (1981), teachers’ instructing habit can be ranged from autonomy supportive to 

controlling. In an education context, there is a known positive correlation between 

learners’ intrinsic motivation and support they get to act autonomously as well as positive 

learning outcomes (Black and Deci, 2000; Vandergift, 2005). Thus, it can be concluded 

that the teachers’ autonomy orientations are worthy of investigating. Research focusing 

on the relationship between teacher behavior and student motivation is scarce; especially 

in a foreign language environment. Present investigation was carried out through a 

questionnaire and the participants’ evaluations of findings were also gathered. The 

results showed, teachers had a moderately autonomy supportive orientation which was 

risky for being close to controlling orientation. Moreover, only gender had a significant 

effect on the autonomy orientations. The participants mainly blamed the education 

system for restricting them. The results imply the necessity of explicit training on 

autonomy supportive teaching.  

 

Key words: Self-Determination Theory, intrinsic motivation, autonomy-supportive 

teaching, foreign language teaching  

 

 

Aslıhan Bağcı is an instructor at the School of Foreign Languages, Bilecik Şeyh Edebali 

University. She is currently a PhD student at the Department of Distance Education, 

Anadolu University. She holds a B.A. degree in Foreign Language Teaching from 

Boğaziçi University as well as an M.A. degree in English Language Teaching from 

Anadolu University. 
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Sedef Kabasakal 

Yaşar University 

 

“Giving Voice to Learners: Boosting Autonomy in a Reading Class” 

 

This workshop revolves around the theme of learner autonomy through the stages of an 

interactive PDP reading lesson. The participants are expected to join a mini-lesson with 

different activities so that they can examine learners’ and teacher’s viewpoints 

simultaneously. That is to say, by getting involved in the activities, participants will 

experience how learning takes place autonomously and interactively during a lesson on 

receptive skills. More specifically, in the PRE stage of the lesson, learners’ schema and 

preview will be utilized. In the DURING stage of the lesson, creativity and collaboration 

will be revealed through comprehension questions. In the POST stage, learners are 

expected to personalize and elaborate on the material as a part of autonomy. At the end 

of the session, participants are invited to reflect on the lesson to derive insights about 

learner autonomy in language learning.  
 

Key words: Reading, PDP, autonomy, interaction, learner-centeredness  

 

Sedef Kabasakal has been teaching English to university students for 19 years. She has 

worked as Curriculum and Material Development Officer, Level Coordinator and 

Conference Organizer. Currently, she is one of the supervisors of Yaşar University 

School of Foreign languages. Sedef has also taught at Department of Languages at 

Linnaeus University in Sweden within the framework of Erasmus Staff Mobility. 
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11:30 – 12:10 Concurrent Session II – Live Presentations 
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Hülya Şen & Mümin Şen 

Middle East Technical University & Ankara Yıldırım Beyazıt University 

 

“Perceptions of English language Instructors on the Effectiveness of Learning 

Advisory Training (LAP) Programme” 

 

Advising in language learning (ALL) can be defined as dialogue that is intentionally-

structured in order to promote learner autonomy. Esch (1996) defines advising as a 

“system of interventions which aims at supporting students’ methodology of language 

learning by means of ‘conversations’, i.e., by using language in the framework of social 

interaction to help students reflect on their learning experience, identify inconsistencies 

and steer their own path” (Esch, 1996, p. 42). The purpose of the dialogue is to engage 

the learner in reflective processes so that the learner can reach a deeper sense of 

understanding and control of language learning (Carson &Mynard, 2012; Kato 

&Mynard, 2015). The main role of the learning advisor in this process is to “activate 

learners’ reflective processes through a one-to-one dialogue” (Mynard, Kato, 2016). In 

order to encourage active and critical reflection, learner advisors need to be provided 

with a proper training. The purpose of this paper is to explore the perceptions of the 

experienced English language teachers on the effectiveness of learning advisory training 

program and its effects on the teachers’ professional and personal lives. In order to 

achieve this aim, both quantitative and qualitative data were used through questionnaires 

and semi-structured interview findings. The findings of the study suggest that the 

teachers who attended the learning advisory training developed deeper awareness 

towards how to promote learner autonomy. Implications for further studies are also 

provided to contribute to this new field. 

 

Key words: Learner Autonomy, Advising in Language Learning, Learning Advisory 

Training, Learning Advisor, Reflective Dialogue  

 

Hülya Şen, holding an MA in English Language Teaching on Language Learning 

Strategies, from METU, works as an English instructor and language learning advisor at 

METU, School of Foreign Languages in Ankara Turkey. Her interests include language 

learning strategies, learner autonomy and advising in language learning. 

 

Mümin Şen is an EFL instructor, a learning advisor, and the director of AYBU-SFL, 

Turkey. He holds an MA degree in Foreign Language Teaching and Learning Advising 

Certificates from KUIS, and is currently a PhD candidate in the field of Special 

Education. His research interests include language learning strategies, self-

determination, problem-solving skills, learner autonomy, learning advising, IEP, quality 

assurance, and accreditation.  
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Aslıhan Tuğçe Güler 

Ankara Yıldırım Beyazıt University 

 

“Analyzing Discursive Elements in Advising in Language Learning: A Way of 

Establishing Learner Autonomy through Rapport and Trust” 

 

Advising in Language Learning aims to help learners transform into reflective, aware 

and effective individuals by enhancing their ability to explore their learning beliefs, 

identify their language goals and needs, develop their independent study skills, and 

manage their affective issues. In this respect, the language instructors who have a desire 

to specialize in advising need to re-evaluate their existing beliefs and practices about 

language learning and transform into Learning Advisors (LAs) by engaging in 

intentionally structured reflective dialogues with learners. This study inquires the bond 

between the learner and the advisor that is created by maintaining rapport and trust, 

which can be operationalized based on the concepts of acceptance, empathy and 

approval, value-sharing, connecting and co-creation (Kato, 2017), and the boundaries 

limiting both. Another purpose of the current study is to provide more useful feedback 

to Language Advisors with their advising sessions through which they could help 

advisees build their own learner autonomy by raising awareness, self-reflecting and 

taking the responsibility of their own learning. With respect to methodology, an 

interpretative research paradigm is adopted and content analysis will be conducted on 

the recorded and transcribed advising sessions of 143 minutes in total in an effort to 

derive thought units/themes and form an emergent framework of the skills employed to 

build rapport and trust. The participants are 4 Learning Advisor (LA) candidates and 4 

learners who had advising sessions with the LAs, all of whom presented their consent 

prior to the analysis of the audio files recorded during the sessions.  
 

Key words: Advising in Language Learning (ALL), Learning Advisory Program (LAP), 

Learner Autonomy (LA), Intentional Reflective Dialogue (IRD) 

 

Aslıhan Tuğçe GÜLER, holding an MA in Curriculum & Instruction from İhsan 

Doğramacı Bilkent University in Ankara, Turkey, currently works as an English 

instructor at Ankara Yıldırım Beyazıt University, Turkey. Her interests include 

motivation in learning, learner autonomy and language acquisition. 
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İnci Keçik & Senem Üstün Kaya 

Başkent University  

 

“You Can and Can’t Teach an Old Dog New Tricks!” 

 

Although many people associate the concept of autonomy with learning without a 

teacher, it's quite likely that autonomy will be enriched and strengthened under the 

supervision of an effective teacher. What is needed is to switch the traditional role of the 

teacher into the one that provides learners with a learner autonomy and self-regulation. 

Second language learners, particularly, young language learners need more guidance 

than older ones to gain the responsibility for a permanent learning. According to Benson 

(2011), the locus of control, one of the major dimensions of language learning and 

teaching is “highly variable” (p. 12) when it comes to the younger learners who take 

English as their compulsory school curriculum. The aim of this study is to provide the 

participants with opportunities to gain insight about learner autonomy and it has been 

designed under the guidance of the model proposed by Reinders (2011) for materials 

development which suggests “eight iterative stages in the autonomous learning process” 

(p. 175). Within this scope, the study consists of two parts. In the first part, conceptual 
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framework about learner and teacher autonomy will be presented. The second part 

involves a sample reading lesson designed with a variety of activities and handouts based 

on techniques and materials designed for young learners while presenting 

recommendations for the language teachers. The main goal is to conclude that through 

interactive materials and learner-centered activities, teachers can maintain and enrich the 

‘Learner Autonomy’ to reduce the heavy reliance of young learners on teachers. 

 

Key words: Learner Autonomy, young language learners, awareness-raising activities, 

interactive materials  

 

İnci KEÇİK received her BA from Ondokuz Mayıs University in 1996. Ever since, she 

has never stopped learning and she continues her studies with an MA degree in English 

Language Teaching at Başkent University. She has had experience of working with 

almost any age group in different public institutions. She is currently working as an EFL 

teacher in Ankara.  

 

Dr. Senem Üstün Kaya received her PHD degree from Ankara University, English 

Language and Literature Department in 2009. She is the Head of ELT Department at 

Başkent University and the author of The Awakening of Angels in the House, Short 

Stories for ELT Classes and The Spirit of Dickensian Style. Her main study of areas are 

literature and stylistics.  
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Tuğçe Temir 

University of Turkish Aeronautical Association 

 

“Light-bulb Moments of Learners” 

 

This talk aims to show the importance of reflection in creating a self-directed learning 

atmosphere by analyzing an in-class speaking practice. To shed light on such practices, 

dialogic reflection, an intra or interpersonal reflection in which learning is mediated by 

using language (Mann & Walsh, 2017), is to be used.  Preparing collaboratively 

conducted speaking tasks and providing a setting in which learners reflect their own 

products dialogically, it is aimed to make students notice their own learning process and 

be more self-regulated in speaking skill. In the presentation, sociocultural theory and its 

relation to reflection and self-regulation will be mentioned while explaining the 

objectives of the tasks, their implementations and dialogic reflection process of the 

learners. This reflective process helps students to be more aware of their own prospects. 

Thus, in time, it is seen that they need less scaffolding, less expert feedback and become 

more independent. 

 

Key words: Reflection, Self-regulation, Self-directed learning, SCT 

 

Tuğçe Temir graduated from Gazi University and received her M.A from Hacettepe 

University and she has been working at UTAA since 2014 and now she is working 

towards her Ph.D. in Hacettepe University, ELT Department. Her personal interests 

include SCT and Professional Development. 
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12:20 – 12:50 Concurrent Session III – Pre-recorded Presentations 
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Metin Esen 

Sabancı University 

 

“A Case Study on the Impacts of Advising on EFL Teacher Development” 

 

Advising in language learning is one of the new ways of creating aware, reflective, and 

autonomous learners in the area of Second Language Acquisition (SLA). Some language 

learning institutions help their learners with their learning issues through advising in 

Self-access Centres with advisors and teacher-advisors. This case study aimed at 

exploring the presence of advising in teacher development frameworks assessing various 

teacher skills and behaviours. The research also asked 12 teacher-advisors from Ankara 

Yıldırım Beyazıt University, School of Foreign Languages if they believed advising had 

an impact on their professional development under the light of the criteria obtained from 

the teacher development frameworks. Both quantitative and qualitative data were 

collected from the participants through a 38-item questionnaire and a 10-question written 

interview prepared by the researcher. The quantitative data were analysed through 

descriptive statistics while the qualitative data were examined through the use of 

conceptual analysis and the grounded theory. The analysis of the results suggested that 

some of the criteria within teacher development frameworks directly or indirectly 

assessed certain teacher competencies that can also be attributed to a teacher-advisor, 

and teachers had positive beliefs concerning the effects of the practice of advising on 

their teaching skills. 

 

Key words: advising in language learning, self-directed learning, learner autonomy, in-

service teacher education, teacher development framework 

 

Metin Esen is an instructor of English at Sabancı University, School of Languages. He 

holds an M.A. in Curriculum and Instruction at Bilkent University, Ankara, and 

DELTA certificate by Cambridge University. He is currently doing a PhD in English 

Language Teaching at Middle East Technical University. His interests are teaching 

English as a foreign language, English for academic purposes, professional 

development, teacher training, advising in language learning, and technology in 

education.  
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Wesam Zarka & Muhammed Aboushala 

Ankara Yıldırım Beyazıt University & Institute of Language Studies 

 

“Specifications of Teaching Students who Come from Countries Suffering from 

Conflicts” 

 

Students coming from a country suffering from a conflict have the potential to achieve 

highly above the average or far below it. Generally, students who have experienced 

conflicts or those coming from post-war regions might either have noticeably mature and 

serious personality or, on the contrary, suffer from a hindering vulnerability. This 

presentation aims to evaluate this classroom observation and tries to discuss both the 

expected reasons and the related teaching recommendations, touching upon the effect of 

wars and conflict on the human capital in general that is usually tackled in literature. It 
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is hoped that this presentation can participate in promoting awareness on how to handle 

such students more efficiently. Another concern to consider here is the syllabus taught. 

Thus, some negative and other positive examples will be presented to illustrate how the 

syllabus may address those students either thoughtfully or thoughtlessly, triggering some 

negative feelings like inferiority and lack of self-confidence. 

 

Key words: conflict, inferiority, mature students 

 

Wesam Zarka is a holder of an MA in Teaching English for Speakers of Other 

Languages and preparing another MA on Post War Rehabilitation. With 18 years of 

teaching experience, Wesam is currently teaching at the School of Foreign Languages at 

Ankara Yıldırım Beyazıt University. 

 

Muhammed Aboushala, with a BA in ELL and an MA in TESOL, has been an 

English instructor with experience in teaching GE and ESP for 17 years. 
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Hatice Karaaslan & Mümin Şen 

Ankara Yıldırım Beyazıt University 

 

“Learning Advisors' and Students' Reflections on Their Learning Advisory Program 

Experiences” 

 

Language institutions have long acknowledged the significance of self-access centers 

with their advantage of providing learning spaces outside the classroom environment and 

promoting learner autonomy (Benson, 2011). Today, such spaces are planned and 

designed in innovative ways to allow for further flexibility in learning and variety in 

resource provision. Following a similar line of practice, Ankara Yıldırım Beyazıt 

University School of Foreign Languages, with the purpose of supporting its students 

through a personalized learning advisory service as part of the activities of its 

Independent Learning Center, initiated a learning advisor education program and 

established a learning advisory unit with the contribution of the participating instructors. 

The instructors received a skills-based, independent learning advisory education and 

started to run learning advising sessions with the voluntary students as of 2018. In this 

study, nine instructors’ feelings and opinions as to their new experiences and gains as 

trained learning advisors and their nine advisees’ attitudes towards the learning advisory 

service were investigated using semi-structured interviews. Based on the findings, it has 

been concluded that the instructors know their new roles and the responsibilities involved 

and undergo a positive and meaningful transformation process. Similarly, the students 

display positive attitudes towards advising sessions and are content with the support they 

have received and definitely would like to continue the process.  

 

Key words: Advising in Language Learning (ALL), Learning Advisory Program (LAP), 

Learning Advisor (LA) role, student reflections, LA reflections  

 

Hatice Karaaslan, holding a Ph.D. in Cognitive Science from Middle East Technical 

University and Learning Advising and Advisor Educator Certificates from Kanda 

University of International Studies, works as an EFL instructor, a learning advisor, and 

an advisor educator at Ankara Yıldırım Beyazıt University School of Foreign Languages, 

Turkey. Her interests include corpus linguistics, critical thinking, blended/flipped 

learning, self-determination, well-being and advising in language learning. 
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Mümin Şen is an EFL instructor, a learning advisor, and the director of AYBU-SFL, 

Turkey. He holds an MA degree in Foreign Language Teaching and Learning Advising 

Certificates from KUIS, and is currently a PhD candidate in the field of Special 

Education. His research interests include language learning strategies, selfdetermination, 

problem-solving skills, learner autonomy, learning advising, IEP, quality assurance, and 

accreditation. 
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Hatice Karaaslan, Gamze Güven-Yalçın, Müge Akgedik, Pınar Üstündağ-Algın, 

& Nurseven Kılıç 

Ankara Yıldırım Beyazıt University 

 

“Using Reflective Dialogue Strategies and Tools in Conflict Mediation” 

 

Conflict is a process that promotes development if it develops in a respectful manner and 

presented from a rational perspective. However, not every conflict is of this nature. 

Unproductive conflicts arise mainly because of misunderstanding or misinterpretation of 

events, situations or intentions, and people going over each other's weak or sensitive 

points. It may still be possible to cope with such situations by introducing healthy 

communication paths. In this respect, Reflective Dialogue (RD) (Kato and Mynard, 

2016) is among the effective methods of conflict prevention or conflict resolution. This 

method can provide individuals with skills that they can transfer to different relationships 

or environments. In this session, some of the strategies and tools used with RD will be 

introduced through examples. Then, the audience will be encouraged to apply these 

strategies, examine the reflective questions formulated, and discuss their potential 

impact.    

 

Keywords: Advising in Language Learning (ALL), Reflective Dialogue (RD), reflection 

strategies and tools, conflict mediation    

 

Hatice Karaaslan, holding a Ph.D. in Cognitive Science from Middle East Technical 

University and Learning Advising and Advisor Educator Certificates from Kanda 

University of International Studies, works as an EFL instructor, a learning advisor, and 

an advisor educator at Ankara Yıldırım Beyazıt University School of Foreign Languages, 

Turkey. Her interests include corpus linguistics, critical thinking, blended/flipped 

learning, self-determination, well-being and advising in language learning. 

 

Gamze Güven-Yalçın is the Co-Coordinator of the Learning Advising Program (LAP), 

an Advisor Educator and an EFL instructor at Ankara Yıldırım Beyazıt University 

School of Foreign Languages. She holds her bachelor’s degree in English Language and 

Literature, a Live Online Trainer Certificate (LANCELOT) and Learning Advising and 

Advisor Educator Certificates from Kanda University of International Studies. Her 

interests include advising in language learning, self-determination, advisor education, 

developing advising tools, gamification in language learning and (subjective) well-being. 
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Müge Akgedik works as an EFL instructor, a learning advisor, and the assistant director 

at Ankara Yıldırım Beyazıt University School of Foreign Languages, Turkey. She holds 

an MA degree in Social Politics and Learning Advising Certificates from Kanda 

University of International Studies. She is a DELTA holder and a CELTA tutor. Her 

interests include learning technologies, professional development, leadership, 

management, and advising in language learning. 

 

Pınar Üstündağ-Algın is an EFL instructor and a learning advisor at Ankara Yıldırım 

Beyazıt University School of Foreign Languages, Turkey. She currently works on her 

MA degree on learner autonomy and holds Learning Advising Certificates from Ankara 

Yıldırım Beyazıt University School of Foreign Languages. Her academic interests are 

advising in language learning, learner/teacher autonomy, psycholinguistics, and 

children's literature.  

 

Nurseven Kılıç, holding a Ph.D. in Guidance and Psychological Counseling from 

Eskişehir Osmangazi University, works as an EFL instructor at Ankara Yıldırım Beyazıt 

University School of Foreign Languages, Turkey. Her interests include principled 

behavior, self-construals, moral development, narcissism, marriage and marital beliefs, 

well-being, and blended learning. 
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13:20 – 14:00 Concurrent Session IV – Live Presentations 
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Gamze Güven Yalçın, Hatice Karaaslan, & Stephanie Lea Howard 

Ankara Yıldırım Beyazıt University 

 

“Building a Model to Flourish Self-determined Learners Beyond the Classroom” 

 

Learning, similar to natural ecology, entails a system which involves the interaction of 

various learners, teachers, materials and other elements. Likewise, from an ecological 

perspective of learner autonomy, it is vital that learners have the opportunity to access 

information, identify their values, know the self, and manage their cognitive and 

affective states in their learning environment and project their voice within their 

community of practice [1]. Therefore, the development of autonomy is dialogical in that 

it is socially created, yet appropriated, and made one’s own. As for the self-directed 

learning, since one of the main objectives of advising is to support learner autonomy [2], 

the Learning Advisory Program Unit of Ankara Yıldırım Beyazıt University (AYBU 

LAP) provides learners with autonomy-supportive learning environments. Specifically, 

in the context of AYBU-SFL, the LAP CLUB Program was designed for learners to 

become metacognitively and meta-affectively prepared for the foreign language learning 

process, by engaging in peer reflective dialogues while implementing conceptualised 

learning advising tools within synchronous online sessions. It was aimed to implement 

and evaluate a program based on an empirically based theory, Self-Determination 

Theory (SDT) [3], and Subjective Well-Being (SWB) [4] which is the core concept of 

positive psychology and reflective dialogue-based learning advising practices [5]. Its 

resources were created with the related learning outcomes of activity series and all the 

content was implemented within the scope of the Equipped for Future (EFF) 

Implementation Framework and Standards [6], which aims to donate learners with 

effective language skills as well as 21st-century skills helping them to improve life skills 

and academic performance. The preliminary findings from a qualitative analysis of self-

reflective post-session surveys suggest that the program provides an autonomy-

supportive climate which can foster satisfaction of learners’ needs for autonomy, 

competence, and relatedness. Drawing on the theoretical underpinnings of SDT and EFF 

Implementation Framework to interpret this evidence within the context of group 

advising, this session suggests that the LAP CLUB Model can play an important role to 

support learners to become self-determining individuals as members of a wider 

community.   
 

Keywords: Self-Determination Theory, Self-Directed Learning Environments, 

Advising in Language Learning 
 

Gamze Guven-Yalcin is the Co-Coordinator of the Learning Advising Program (LAP), 

an Advisor Educator and an EFL instructor at Ankara Yıldırım Beyazıt University 

School of Foreign Languages. She holds her bachelor’s degree in English Language and 

Literature, a Live Online Trainer Certificate (LANCELOT) and Learning Advising and 

Advisor Educator Certificates from Kanda University of International Studies. Her 

interests include advising in language learning, self-determination, advisor education, 

developing advising tools, gamification in language learning and (subjective) well-being. 
 

Hatice Karaaslan, holding a Ph.D. in Cognitive Science from Middle East Technical 

University and Learning Advising and Advisor Educator Certificates from Kanda 

University of International Studies, works as an EFL instructor, a learning advisor, and 

an advisor educator at Ankara Yıldırım Beyazıt University School of Foreign Languages, 

Turkey. Her interests include corpus linguistics, critical thinking, blended/flipped 

learning, self-determination, well-being and advising in language learning. 
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Stephanie Lea Howard is the Co-Coordinator of the Learning Advising Program 

(LAP), an Advisor Educator, and an EFL instructor at Ankara Yıldırım Beyazıt 

University School of Foreign Languages, Turkey. She holds a BFA, TEFL 1-2, and 

Learning Advising and Advisor Educator Certificates from Kanda University of 

International Studies. Her interests include advising in language learning, mindsets, 

perfectionism, advisor education, developing advising tools, zettelkasten, and creating 

board games and card games. 
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Doğuş Aydın & Birsen Tütüniş 

İstanbul Kültür University 

 

“Incorporating Advising Strategies into One-to-one Tutoring: Effects on the 

Awareness Towards Vocabulary Learning” 

 

Language advising helps a language learner discover different ways of learning and 

enables him/her to make decisions about the most effective ways for better learning. This 

paper presents the results of an inquiry conducted with one English language learner who 

had difficulty with vocabulary acquisition which led to a perceived lack of progress in 

learning. The main purpose of the research was to understand and interpret the 

experience of the learner in terms of how different teaching and learning strategies 

appeared to affect her vocabulary learning.  Qualitative methods were used for this study 

which included a semi-structured interview and a practitioner diary. The results showed 

an increase in the learner’s control over her vocabulary learning process which was likely 

facilitated by the incorporation of language advising strategies into individual private 

tutoring. 

 

Key words: vocabulary acquisition, tutoring, learner autonomy, advising strategies 

 

Doğuş Aydın holds a BA degree in English Language and Literature from Istanbul 

University. He holds Ph.D. in the same field from Istanbul Aydin University and 

currently working at Istanbul Kultur University ELT department as an adjunct assistant 

professor. He also works as an English teacher, tutor, and language adviser. 

 

Prof. Dr. Birsen Tütüniş has received her PhD from University of Sussex. She has been 

working in our field for years. She has written articles and books on different issues. She 

is TTEd SIG events coordinator of IATEFL. She has been the keynote speaker and given 

presentations at international ELT Conferences. She is the Honorary Member of AzETA 

in Azerbaijan. 
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Elif Şeşen 

Middle East Technical University  
 

“An Alternative Activity to Foster Learner Autonomy: ‘Editing Stations’” 

 

In his widely cited definition, Little (1991) suggest that “autonomy is a capacity - for 

detachment, critical reflection, decision-making, and independent action” (p. 4). Borg 

and Al-Busaidi (2012) further state that it “allows learners to make best use of learning 

opportunities” (p.3). Especially at a time when concepts like “life-long learning” or “self-

sustainability” are receiving even more attraction, how to foster learner autonomy should 

be a priority concern for every language instructor. However, factors such as strict 

curricula in terms of content and assessment (Borg & Al-Busaidi, 2012) or loaded 

schedules may reduce teachers’ flexibility regarding their classroom practices. 

 

Despite these challenges, in EAP settings where teachers focus on skills-teaching in 

limited contact hours, activities fostering learner autonomy may help instructors show 

their learners how they can become life-long learners in time.   

 

In this session, the presenter aims to share how to conduct “Editing Stations” which is a 

classroom activity that many teachers may use to promote learner autonomy in their 

classes. The activity is primarily designed to help students edit their essays in a writing 

class but it is highly adaptable as it can be modified to meet various teaching objectives. 

Thus, the presenter will suggest alternative ways of adapting “Editing Stations” as well 

as share sample documents as to the implementation of the activity. Throughout this 

sharing session, the presenter hopes to inspire teachers who might be seeking ways of 

nurturing autonomy in their classes. 

 

Key words: learner autonomy, peer-editing, self-editing, classroom activity, writing 

 

Elif Şeşen earned her B.A. from ELT at METU and her M.A. in TEFL from Bilkent 

University. She is an English instructor, a textbook writer, and currently a teacher 

trainer in the Department of Modern Languages at METU. 
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Ayşe Taşkın 

Ankara Yıldırım Beyazıt University 
 

“Raising Awareness: Reflecting on Learning Styles and Strategies” 
 

The issue of learning styles has an important place in English Language Teaching 

settings, and they are reflected in the learners’ language learning strategies. When the 

learners consciously choose strategies that fit their learning style and the L2 task at hand, 

those strategies become a useful toolkit for active, conscious, and purposeful self-

regulation of learning (Oxford, 2003). Thus, it is very important to make the learners 

aware of their learning styles and related learning strategies and reflect on them. In this 

respect, this action research study investigates learners’ learning styles and strategies and 

aims to facilitate their learning by giving a chance to reflect on their language learning 

performance regarding these issues. It also scrutinizes the effect of technological 

developments in time on learning strategies of language learners comparing to a previous 

study carried out eight years ago by the same researcher with the same purpose. The data 

is collected through BARSCH Learning Styles Inventory given prior to the 

implementation consisting of counselling sessions and help sheets and two reflective 

papers given before and after the implementation. Finally, some suggestions are made 

regarding raising awareness in terms of language learning strategies and the importance 

of reflection for becoming autonomous learners who take the responsibility of their own 

learning.  
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Key words: language learning, learning styles, autonomy 

 

Ayşe Taşkın graduated from METU, Department of FLE in 2003. Having completed 

her MA in ELT in METU, she started her Phd in the same department. She works as a 

language instructor at Ankara Yıldırım Beyazıt University, School of Foreign 

Languages. Her research interests are language testing, teacher education, and 

intercultural communicative competence. 
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14:10 – 14:50 Concurrent Session V - Live Presentations 
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Zülal Ayar   

Ankara University 

 

“The Multifaceted Face of Teacher Attrition in Foreign Language Education” 

 

Despite the attempts of ameliorations in education system, some objectives closely 

related to foreign language teaching cannot be operationalized or the expectancies and 

desired outcomes may not be achieved on a large scale. Though quite a few underlying 

reasons might be stated concerning this fault, teacher attrition can be asserted as one of 

the most prominent and significant factors out of all. Therefore, this study has aimed to 

point out the items leading to attrition between novice and seasoned teachers over the 

last 20 years (from January 2000 to February 2020) in foreign and second language 

contexts. To that end, the researcher has used specific international platforms and 

databases and identified 15 prestigious articles whose data were gathered from different 

countries in the world. Afterwards, both attrition and retention rates of novice and 

seasoned teachers were revealed upon investigating theoretical frameworks, methods, 

themes and focal points of the articles. As a result, social, personal and institutional 

elements have been detected as overarching themes of the current study. In addition, 

subsequent to detail analysis, sub-themes of each classification have been discovered and 

then cited as the motives of attrition among language teachers. Finally, some suggestions 

for further research to alleviate negative effects of attrition on teacher education and 

student achievement have been presented.  

 

Key words: teacher education, teacher attrition, teacher retention, professional 

development 

 

Zülal Ayar is a doctor and a full-time instructor at Ankara University, Turkey. She held 

her master’s and Ph.D. degrees in English Language Teaching department. Her field of 

study is language teacher education. 
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Abdulkadir Güllü 

Ankara Yıldırım Beyazıt University 

 

“Fostering Self-Regulated Learning through the Effective Learning Module: A Case 

Study in Turkish Context” 

 

This study investigates the perceptions of students in an English preparatory school 

blended program towards the effectiveness of a written advising module called the 

Effective Learning Module (ELM), which was developed by the researchers and learning 

advisors at Kanda University of International Studies in Japan and adapted by the 

researcher of this study. This module was designed to help students create an effective 

learning plan to become self-regulated learners. Specifically, within the ELM the 

research also aims to investigate the perceived effectiveness of goal setting, learning 

strategies, and evaluating resources to ultimately create a learning plan and implement 

it. This was a case study conducted in one state university with ten participants (Mage = 

20.8). The data were collected through pre-interview advising sessions, participants’ 

written ELM data, and post-interviews. The results of the content analyses revealed 
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perceived increases in the self-regulatory skills of the participants. Specifically, the 

participants perceived that the ELM was helpful for setting goals, and creating a learning 

plan. They also stated that they learned various learning strategies with the help of the 

ELM. Finally, the participants reported that they learned various methods to evaluate and 

select resources for learning. The findings, along with implications for practice and 

further research are discussed. 

 

Key words: Self-regulated learning, Effective Learning Module, advising in language 

learning, blended learning 

 

Abdulkadir Güllü, holding an MA in Curriculum and Instruction from Bilkent 

University and Learning Advising Certificates from Kanda University of International 

Studies, currently works as an assistant director at AYBU-SFL, Turkey. His research 

interests are information technologies for the language classroom, advising in language 

learning and blended learning approaches.  
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Deniz Özbeyli 

Yaşar University 

 

“The Well-Educated Teacher and Elaborate Curriculum are Here; But Where is the 

Learner?” 

 

It is the tragedy of foreign language teacher; the dilemma going on. No doubt the 

instructors of foreign languages are very well educated. They learn, know, and witness 

a variety of things. They are the multi-dimensional, multi-cultural face of the whole 

education system. Besides, ELT world invests an immeasurable budget into the field all 

over the world. Millions of people learn English on different expertise levels; however, 

no one denies that such efforts cannot lead to the desired level of learning. In my proposal 

I am underlining the critical truth while learning a language: It is the learner who is going 

to learn and practice the target language. The teachers can/will be facilitators, inventors, 

moderators, companions and role-models only. They should be so. Teachers should be 

the presenters of new ideas, applications and systems. Socrates said, “Wonder is the 

beginning of wisdom”. I believe that without creating wonder and interest, however 

fantastic buildings and curriculum you design, and however well-educated teachers you 

hire in the faculty, you cannot include the learner in the learning process. As an 

experienced teacher I have tried a great variety of things that contribute to learning. 

Results are fantastic! In my proposal and presentation I am going to suggest 21st century 

teachers use various sweet and useful contemporary concepts/apps: From playing the 

Kahoot game prepared with students to having a partner classroom in a different country; 

from having a non-native student in the class to preparing instant likes/dislikes - 

audios/videos; from encouraging students to have pen pals to the analysis of the English 

expressions seen in graffities/commercials, even on t-shirts; from using mobile phones 

accurately for educational purposes to being a role-model for the students. This kind of 

journey I am going to tell is highly demanding but it includes a lot of wisdom and fun in 

it. 

 

Key words: Kahoot, motivational techniques, fun, input 

 

Deniz Özbeyli is an instructor of English at Yaşar University. Taught English in the 

army for many years. Teaching EFL. B.A. English Linguistics, Hacettepe University; 

M.A. ELT- PhD History, Dokuz Eylül; M.A. HR, Marmara University; ALPS course, 

Defense Language Institute, Texas. Özbeyli is into many topics from ELT workshops to 

juggling. Published about 100 short stories and essays in literature and art magazines. 

 



18 
  

 

 

 

 

 

 

 

 

 

R
O

O
M

 I
V

 

 

Tarık Uzun & Gamze Güven Yalçın 

Ankara Yıldırım Beyazıt University 

 

“The Digitalization of Self-Access and Advising Services in Times of Covid-19” 

 

 

The ongoing pandemic situation forced educational institutions all around the world to 

adapt to the new fully online education concept and rapid digitalization. Self-access 

centers and advising services provided in such institutions were no exceptions at all to 

such a transformation. This presentation is aimed at providing an account of the 

digitalization process of the Independent Learning Center (ILC) at AYBU SFL and the 

Learning Advisory Program (LAP) unit. The independent, but interrelated digitalization 

processes of the two units will focus on how learning resources and activities of both 

units were made available to learners through the use of digital tools and their responses 

to the new format. Despite the negativities of online education, the ILC has reached a 

considerably higher number of learners with an increased number of extracurricular 

activities compared to face-to-face education. As for the LAP, it has been observed 

through the reflections of the participants how such opportunities of engaging activities 

and in the LAP have created a “ripple effect of affordances” not only for the individual 

learners involved, but also for the members of the wider community.  

 

Keywords: Self-Access Language Learning, Advising in Language Learning, 

Digitalization 

 

Tarık Uzun works as an instructor of English and Turkish as foreign languages, a 

learning advisor and the coordinator of the Independent Learning Center (ILC) at 

AYBU-SFL, Turkey. He holds a Ph.D. in foreign language teaching from Ankara 

University, Turkey. His academic interests are second language pronunciation, 

intelligibility, learner autonomy and self-access language learning.  

 

Gamze Güven-Yalçın is the Co-Coordinator of the Learning Advising Program (LAP), 

an Advisor Educator and an EFL instructor at Ankara Yıldırım Beyazıt University 

School of Foreign Languages. She holds her bachelor’s degree in English Language and 

Literature, a Live Online Trainer Certificate (LANCELOT) and Learning Advising and 

Advisor Educator Certificates from Kanda University of International Studies. Her 

interests include advising in language learning, self-determination, advisor education, 

developing advising tools, gamification in language learning and (subjective) well-being. 
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16:30 – 17:00 Concurrent Session VI – Pre-recorded Presentations 
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Gamze Güven Yalçın & Neslihan Atcan Altan 

Ankara Yıldırım Beyazıt University 

 

“Becoming a Learning Advisor: Moving Beyond ‘Teaching’” 

 

Advising policies and practices aim to foster learner autonomy, focusing on the 

individual learning process, of not only learners but also teachers and learning advisors. 

In the specific context of Ankara Yıldırım Beyazıt University School of Foreign 

Languages (AYBU-SFL), language instructors were offered a transformative learning 

experience called Advisor Education Program (AEP), building on the expertise and 

resources gained via the Advising in Language Learning (ALL) training received from 

Kanda University of International Studies (KUIS) in Japan. Of the four modules, Getting 

Started, Going Deeper and Becoming Aware were completed by the trainees. Their skill-

based training required gaining a thorough understanding of the fundamentals of ALL 

along with actively running advising sessions with students. As such, trainees were 

provided with the opportunity to achieve content attainment and content application 

simultaneously, weaving theory with practice on their path to becoming a learning 

advisor. This talk will present the findings from the open-ended, self-report 

questionnaires administered prior to and at the end of each module to collect trainee 

reflections on the AEP content and efficiency, and the implications for future 

implementations will be discussed. One of the trainees will also share her reflections on 

her experience of moving beyond “teaching” in the classroom and shifting role from a 

teacher to a learning advisor. 

 

Key words: Advising, Education, Autonomy, shifting roles 

 

Gamze Güven Yalçın is the Co-Coordinator of the Learning Advising Program (LAP), 

an Advisor Educator and an EFL instructor at Ankara Yıldırım Beyazıt University 

School of Foreign Languages. She holds her bachelor’s degree in English Language and 

Literature, a Live Online Trainer Certificate (LANCELOT) and Learning Advising and 

Advisor Educator Certificates from Kanda University of International Studies. Her 

interests include advising in language learning, self-determination, advisor education, 

developing advising tools, gamification in language learning and (subjective) well-being. 

 

 

Neslihan Atcan Altan is the coordinator of the Testing Unit for Departmental Courses 

and an EFL instructor at the School of Foreign Languages at AYBU. She holds a BA, 

MA, and Delta Module 2. Her interests include testing, LAP, and Literature. 
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Hatice Karaaslan, Gamze Güven-Yalçın, Müge Akgedik, Pınar Üstündağ-Algın, 

& Nurseven Kılıç 

Ankara Yıldırım Beyazıt University 

 

“Synchronous and Asynchronous Advising Applications” 

 

Advising in Language Learning (ALL) evolves around the notion of guiding learners in 

language learning and autonomy building (McCarthy, 2012; Kato, 2017). In ALL, 

learners are encouraged to engage in an intentionally structured reflective dialogue and 

experience transformational learning under the guidance of a Learning Advisor (LA) in 
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order to become more aware and autonomous individuals who can manage the cognitive, 

metacognitive and affective aspects of their language learning process effectively. In this 

respect, learners' existing beliefs, boundaries in this sense, are challenged in order for 

them to raise awareness of learning, translate their awareness into action, and eventually 

experience a fundamental change in their nature of learning (Kato and Mynard, 2016). 

This example of practice elaborates on a series of online advising (in language learning) 

experiences spanning a period of three months overlapping the pandemic-related 

lockdown during which instruction at the university was delivered online, where the 

purpose was to exploit the strategies and tools of advising asynchronously via email and 

synchronously using Zoom utilizing Intentional Reflective Dialogue (IRD) (Kato & 

Mynard, 2016) and inclusive questions (Jensen, 2013). This session will introduce some 

advising strategies and tools employed to stimulate deeper reflection on learning such as 

experience-sharing, complimenting, meta-viewing, intuiting, challenging, metaphors, 

and powerful questions. The audience will be encouraged to analyze the extracts 

provided, examine the reflective questions asked in response to the learner prompts 

given, and discuss how these strategies and tools could prove useful in dealing with 

complex learner issues through online communication.   
 

Keywords: Advising in Language Learning (ALL), Learning Advisory Program (LAP), 

Intentional Reflective Dialogue (IRD), reflective and inclusive questions, online 

synchronous / asynchronous advising   
 

Hatice Karaaslan, holding a Ph.D. in Cognitive Science from Middle East Technical 

University and Learning Advising and Advisor Educator Certificates from Kanda 

University of International Studies, works as an EFL instructor, a learning advisor, and 

an advisor educator at Ankara Yıldırım Beyazıt University School of Foreign Languages, 

Turkey. Her interests include corpus linguistics, critical thinking, blended/flipped 

learning, self-determination, well-being and advising in language learning. 
 

Gamze Güven-Yalçın is the Co-Coordinator of the Learning Advising Program (LAP), 

an Advisor Educator and an EFL instructor at Ankara Yıldırım Beyazıt University 

School of Foreign Languages. She holds her bachelor’s degree in English Language and 

Literature, a Live Online Trainer Certificate (LANCELOT) and Learning Advising and 

Advisor Educator Certificates from Kanda University of International Studies. Her 

interests include advising in language learning, self-determination, advisor education, 

developing advising tools, gamification in language learning and (subjective) well-being. 
 

Müge Akgedik works as an EFL instructor, a learning advisor, and the assistant director 

at Ankara Yıldırım Beyazıt University School of Foreign Languages, Turkey. She holds 

an MA degree in Social Politics and Learning Advising Certificates from Kanda 

University of International Studies. She is a DELTA holder and a CELTA tutor. Her 

interests include learning technologies, professional development, leadership, 

management, and advising in language learning. 
 

Pınar Üstündağ-Algın is an EFL instructor and a learning advisor at Ankara Yıldırım 

Beyazıt University School of Foreign Languages, Turkey. She currently works on her 

MA degree on learner autonomy and holds Learning Advising Certificates from Ankara 

Yıldırım Beyazıt University School of Foreign Languages. Her academic interests are 

advising in language learning, learner/teacher autonomy, psycholinguistics, and 

children's literature.  
 

Nurseven Kılıç, holding a Ph.D. in Guidance and Psychological Counseling from 

Eskişehir Osmangazi University, works as an EFL instructor at Ankara Yıldırım Beyazıt 

University School of Foreign Languages, Turkey. Her interests include principled 

behavior, self-construals, moral development, narcissism, marriage and marital beliefs, 

well-being, and blended learning. 
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Seda Arda Özkan & Özlem Zabitgil Gülseren 

İstanbul Technical University & İstanbul Sabahattin Zaim University 

 

“Exploring the Attitudes, Intentions and Practices of EFL Preparatory School 

Instructors Regarding Formative Assessment in a Turkish Context” 

 

Formative assessment is a vital piece of language classes. More student-centered and 

contextualized teaching have occurred because of consistent development in teaching 

world (Harlen & James, 1997). In accordance with these, formative assessment and 

teachers’ perceptions about FA have picked up significance (Shepard, 2000). The aim of 

this study is to explore the attitudes, intentions and practices of EFL instructors’ with 

respect to formative assessment in English Preparatory Schools of Universities in 

Istanbul, Turkey. Considering this point, a descriptive study is carried out using a 

quantitative research method. A globally accepted questionnaire "Instructors' 

Conceptions and Practices of Formative Assessment" is utilized which were prepared by 

Yan and Cheng (2015). The participants of this study are 142 EFL instructors having 

different backgrounds (age, gender, teaching experience, professional experience, type 

of university, field of BA study, working conditions). This research aims to gather data 

whether the attitudes, intentions and practices of EFL instructors show any differences 

in line with the independent variables stated above. In data analysis procedures, Mann 

Whitney U and Kruskall Wallis Tests are used. Since FA is a noteworthy framework in 

education, the discoveries of the investigation will improve professionals’ academic 

applications. Instructors have an incredible job in directly applying FA, so the data from 

this examination will significantly contribute to the literature and education world. 

Subsequently, we will have the option to explore strong and weak points of instructors 

in use of FA in classroom practices and propose some suggestions to improve educators' 

understanding and practices on FA. 

 

Key words: formative assessment, summative assessment, EFL instructors, attitudes, 

intentions, practices 

 

Seda ARDA ÖZKAN is a lecturer in Modern Languages Department, School of Foreign 

Languages in Altınbaş University. Her BA programme is English Language Teaching 

Department in Marmara University. She is currently MA student in İstanbul Sabahattin 

Zaim University and has been studying on her thesis in the last four months. She is 

interested in material development, assessment and classroom management. 

 

Özlem ZABİTGİL GÜLSEREN is a faculty in English Language Teaching (ELT) 

department at İstanbul Sabahattin Zaim University. She completed her MA studies in 

Applied Linguistics/ TESL in the USA, Pennsylvania State University. Her Ph.D. is in 

Adult Education, with a minor in Language and Literacy. Her research areas include 

language teaching methodologies, EFL/ELT materials development,  multiple 

intelligences,  language, literacy and identity studies. 
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Stephanie L. Howard, Gökçe Arslan, & H. Furkan Suluova 

Ankara Yıldırım Beyazıt University 

 

“The Effects and Implications of a Peer-led Small Group Advising Scheme: A Case 

Study” 

 

Can a student guide other students via the utilization of an integrated module of original 

advising tools to better understand themselves and their issues as part of becoming more 

autonomous language learners? The present case study aims to investigate the effects 

and implications of a semi-structured, small-group advising scheme led by a student-

implementer who graduated from a previously offered scheme. The scheme involves a 

seven-unit Personalized Learning Module (PLM) that simultaneously combines four key 

points: (1) reflecting, (2) mindset training, (3) personal motivation and success, and (4) 

teaching students how to limit overwhelming sources of information as part of creating 

an actionable, personalized learning plan. Four learners were trained in a group by a peer 

leader. Data were collected through open-ended feedback forms at the end of each unit 

with the student feedback form regarding the learners’ reflections on the efficiency of 

the module and the advisor’s feedback form regarding the advisor’s observations and 

reflections. Surveys were presented at the beginning and end of the PLM to track changes 

in the learner’s mindsets and subjective well-being perception. Content analysis results 

from the student feedback forms and advisor feedback forms suggest an improvement in 

awareness and affective mood for both the student-advisees and the student-

implementer. 

 

Key words: Advising in Language Learning (A.L.L.), peer advising, advising tools, 

learning plans, mindsets 

 

 

Stephanie Lea Howard is the Co-Coordinator of the Learning Advising Program 

(LAP), an Advisor Educator, and an EFL instructor at Ankara Yıldırım Beyazıt 

University School of Foreign Languages, Turkey. She holds a BFA, TEFL 1-2, and 

Learning Advising and Advisor Educator Certificates from Kanda University of 

International Studies. Her interests include advising in language learning, mindsets, 

perfectionism, advisor education, developing advising tools, zettelkasten, and creating 

board games and card games. 

 

Gökçe Arslan holds a BA from Middle East Technical University.  She works as an EFL 

instructor and a Learning Advisor at AYBU SFL.  Her interests include advising in 

language learning, possible L2 self and motivation, self-directed learning, and 

paragliding.  

 

Hamid Furkan Suluova holds a Bachelor of Engineering degree and was enrolled in 

IELTs courses at AYBU SFL during this research study.  He received a scholarship from 

the Ministry of National Education of Turkey and is currently a master’s student at the 

University of Essex, UK. His interests include intelligent systems, robotics, and 

improving himself and his ability to motivate and support his friends. 
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Prof. Dr. Christian Ludwig & Lawrie Moore-Walter, MBA, MA 

Kanda University of International Studies 

 

“Creating an Environment for Self-Directed Learning — How Directed Should Self-

Directed Learning Be?” 

 

Self-directed learning describes processes which actively involve learners during all 

stages of the learning process, including diagnosing one’s needs and goals, identifying 

learning resources, executing tasks, and evaluating learning outcomes. Thus, learners 

gradually assume greater responsibility for their own learning and become life-long 

learners. The aim of this talk is to explore the concept of self-directed learning in the 

light of an increasing societal and curricular demand for more autonomy in foreign 

language classrooms. The first part establishes a theoretical framework for self-directed 

learning, particularly focusing on aspects such as how to create an environment for self-

directed learning, learner and teacher roles, practical self-directed learning skills, and the 

portfolio as a key instrument to promote self-directed learning. The ensuing part then 

presents feedback from learners regarding scaffolding they received in their self-directed 

learning process and outlines practical activities and tasks which can be used to support 

more self-direction. To conclude, examples of good and not-so-good practices are 

presented and ideas for immediate implementation in the classroom are given. 

 

 

Christian Ludwig is a speaker and researcher in the field of ELT. He received his PhD 

in 2015 and worked as substitute professor at the University of Education Karlsruhe 

(2015-2018) and the University of Bielefeld (2019). His teaching and research interests 

include enhancing learner autonomy in the EFL classroom, technology in language 

learning, and literature in foreign language learning. Since 2015 he has been the 

coordinator of the IATEFL Learner Autonomy Special Interest Group and external 

consultant for Cornelsen Publishing. He has been visiting scholar at, among others, 

universities in South Africa, Japan, China, and Belgium. Together with Lawrie Moore-

Walter, he wrote Learner Autonomy in Action: Using Learner-Generated Tasks in the 

Classroom which will come out in spring 2020. 

 

Lawrie Moore-Walter is a US American lecturer and teacher trainer who has been 

living in Austria since 1997. She teaches ESP and EAP at the University of Applied 

Sciences in Vienna. Lawrie’s passion is teacher training and she is the Main Course Tutor 

for CELTA courses in Austria. She especially enjoys supporting new EFL teachers in 

creating learner-centered classes and empowering their learners. Together with Christian 

Ludwig, she wrote Learner Autonomy in Action: Using Learner-Generated Tasks in the 

Classroom which will come out in spring 2020. 
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Tuba Işık & Ali Dinçer 

Erzincan Binali Yıldırım University 

 

“A Closer Look at Good Language Learners: Learner Autonomy and Motivation 

Beyond the Classroom” 

 

This narrative inquiry study explores good language learners’ learning journeys in an 

English as a Foreign Language (EFL) context to determine the paths to success in 

language learning. Two English-major undergraduates’ learning experiences in Turkey 

have been elicited with a combination of learner autobiographies, learning diaries and a 

series of semi-structured interviews spanned about six months. A thematic analysis of 

the triangulated data highlights the important role of learner autonomy and language 

learning motivation beyond the classroom in mastering language proficiency. Both 

learners in the study are highly autonomous language learners and intrinsically motivated 

to learn English. They devote a great deal of time and energy studying English beyond 

the classroom and are mostly independent of teacher control. They use various digital 

tools to self-direct their learning and accept YouTube as an online tutor for developing 

language skills. They know their weaknesses, organize their learning in line with their 

needs, and consistently monitor their progress. It is also evident that the learners’ 

characteristics and perceived language proficiency levels shape their language learning 

routines. The study findings are insightful for language learners visioning to reach a 

certain level of English proficiency, and language teachers aiming to foster the success 

of their students in EFL contexts. 

 

Key words: autonomous learner, out-of-class, technology use, self-directed learning, 

learning tools 

 

Tuba Işık is a Ph.D. student in the Department of English Language Teaching at 

Çukurova University, Turkey, and also works as a research assistant in the Department 

of English Language Teaching at Erzincan Binali Yildirim University, Turkey. Her 

research interests center on learner autonomy and autonomous language learning with 

technology. 

 

Ali Dincer is an Assistant Professor in the Department of English Language Teaching at 

Erzincan Binali Yildirim University, Turkey. He also serves as the Head of Foreign 

Language Education and Editor-in-chief of Erzincan University Journal of Education 

Faculty. His primary research interests center on the Self-Determination Theory in 

language learning and include autonomous language learning and student engagement. 
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Simge Gülaç O’Grady & Suzan Özgelen Yılmaz 

Anatolia Training Institute 

 

“Promoting Reflective Thinking in Teachers” 

 

This workshop is aimed at providing the participants with an understanding of the 

principles of reflective thinking in teaching, while helping them further their knowledge 

and skills to use reflective thinking practices in their daily teaching. We intend to focus 

on reflection as a basis for decision making, planning and action in the classroom with 

the use of real-life classroom scenarios. 
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The content of this workshop is both theoretical and practical, with the aim of providing 

participants with a better understanding of what reflective thinking is and how it informs 

effective teaching, as well as tools to practise reflective thinking. We will be using ideas 

from Richards, Schön, Dewey, Pennington and Kolb. 

 

In this workshop, participants will be introduced to David Kolb’s Experiential Learning 

Cycle and asked to use this cycle as a tool to reflect on a classroom scenario, which we 

hope will provide a practical framework for continuing professional self-development 

across different teaching contexts. 

 

Key words: reflective thinking, reflective teaching, teacher education, experiential 

learning, professional development 

 

Simge Gülaç O’Grady, with a BA in Linguistics from Hacettepe University and an MA 

in Management in Education from Bilkent University, has worked as a teacher in Turkey, 

Europe and the Middle East. She holds the ICELT certificate and the DELTA diploma. 

She currently works as a Cambridge Assessment English course tutor and teacher trainer 

at Anatolia Training Institute. 

 

Suzan Özgelen Yılmaz, with a BA in English Language and Literature from Hacettepe 

University and an M.A. in Management in Education from Bilkent University, has 

worked as a teacher, and has been involved in course design and curriculum 

development. She holds the ICELT certificate and the DELTA diploma. She currently 

works as a Cambridge Assessment English course tutor and teacher trainer at Anatolia 

Training Institute. 
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Melek Altun 

Middle East Technical University 

 

“Challenges, Learner Strategies, Preferred Learning Materials and Interaction 

Patterns while Learning Academic Writing” 

 

This paper presents a small-scale descriptive case study focusing on the difficulties 

experienced by freshmen university students while learning academic writing, the 

strategies they employ, their preferred learning materials and whether they prefer 

teacher-centered or learner-centered lessons in this process. Though there are many 

studies on the challenges and strategies of the students, fewer studies concentrate on 

which learning materials and interaction patterns learners favor. Investigating students’ 

preferences has certain pedagogical benefits in terms of enabling teachers to select 

materials and plan their lessons considering the preferences of their learners. By doing 

so, teachers can also appeal to diverse learning styles. Fifteen students participated in the 

current study. Qualitative data was collected through student writings and student 

reflections. Content analysis was used to analyze data. Findings revealed that learners 

have several challenges including APA, being unfamiliar with the conventions of 

academic writing, word limit, not being able to use academic vocabulary and grammar 

effectively, etc. To cope with these challenges, they employ some strategies such as 

reading academic texts more, revisiting the course materials, remembering and applying 

the rules of opinion paragraphs, etc. Learners are content about having a coursebook and 

a writing booklet as learning materials to revisit and desire to analyze more samples of 

academic texts in class with the guidance of the teacher. Teacher-centered lessons 

revealed to be more preferable than student-centered lessons in this process. 
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Melek Altun graduated from METU in 2011. She worked at Bilkent Preparatory School 

from 2011 to 2018.  She was chosen as the Distinguished Teacher of the Year in 2016. 

Then, she worked at METU Foundation Primary School for 1 year. Currently, she is 

working at METU Modern Languages Department as a part-time instructor and doing 

her master’s degree at Gazi University. 
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Stephanie L. Howard, Gökçe Arslan, & H. Furkan Suluova 

Ankara Yıldırım Beyazıt University 
 

“Metaphor Drawing Tool: Interactive Advising Tool Workshop” 
 

Based on my experience as a learning advisor and advisor-trainer, I have designed an 

interactive workshop for those interested in implementing an advising tool within an 

advising session. Advising as a field is becoming more well-known. Many people may 

have an awareness of advising and its benefits but may have never used an advising tool 

before. This workshop aims to allow participants to experience an original advising tool 

as both advisee and advisor. The workshop begins with a brief overview concerning 

advising in language learning (A.L.L.), advising tools, and their purpose. The Metaphor 

Drawing tool will be introduced and examples will be provided showing how the tool 

works to facilitate an advisee’s ability to identify and/or develop a deeper understanding 

concerning the nature of a suspected language learning problem. Participants are then 

cast as ‘advisees’ and will complete their individual tool per the given instructions. After 

a few minutes, ‘advisees’ will turn their completed tools face down. I will then present a 

few basic advising techniques such as restating, prompting, and metaview linking. Next, 

the presenters will demonstrate how these techniques are applied to the tool in order to 

help facilitate an advisee’s understanding of their language learning problem. A pair 

activity then ensues where participants take turns roleplaying as ‘advisors’ and ‘advisees’ 

using the techniques and the tool as demonstrated. Pairs swap roles after a few minutes. 

Finally, pairs will be asked to share what they learned and observed while reflecting / 

helping someone reflect upon their tool. 

 

Key words: Advising in Language Learning (A.L.L.), advising tools, advising 

techniques, reflection, roleplaying 

 

Stephanie Lea Howard is the Co-Coordinator of the Learning Advising Program 

(LAP), an Advisor Educator, and an EFL instructor at Ankara Yıldırım Beyazıt 

University School of Foreign Languages, Turkey. She holds a BFA, TEFL 1-2, and 

Learning Advising and Advisor Educator Certificates from Kanda University of 

International Studies. Her interests include advising in language learning, mindsets, 

perfectionism, advisor education, developing advising tools, zettelkasten, and creating 

board games and card games. 
 

Gökçe Arslan holds a BA from Middle East Technical University.  She works as an EFL 

instructor and a Learning Advisor at AYBU SFL.  Her interests include advising in 

language learning, possible L2 self and motivation, self-directed learning, and 

paragliding. 
 

Hamid Furkan Suluova holds a Bachelor of Engineering degree and was enrolled in 

IELTs courses at AYBU SFL during this research study.  He received a scholarship from 

the Ministry of National Education of Turkey and is currently a master’s student at the 

University of Essex, UK. His interests include intelligent systems, robotics, and 

improving himself and his ability to motivate and support his friends. 
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Hatice Karaaslan, Gamze Güven-Yalçın, Daria Şen, Nurseven Kılıç, & Stephanie 

Lea Howard  

Ankara Yıldırım Beyazıt University 

  

“Reflective and Transformative Practice: Developing a Conceptual Framework” 

 

A questioning approach to teaching and learning stimulates “learning through and from 

experience towards gaining new insights of self and/or practice,” (Finlay, 2008); as such 

reflective practice is critical in any learning or professional development context. The 

term, derived primarily from the works of Dewey (1933) and Schön (1983), refers to 

thinking about some practice or experience in an effort to make sense of it, forming links 

among various elements contributing to it or resulting from it, drawing on theory, 

evidence, observations, peer discussions, and devising new ideas to test in future 

situations. Schön’s main contribution to the discussion on reflective thinking involves 

his expansion of the concept to include two aspects as reflection-in-action (reflecting on 

an ongoing situation) and reflection-on-action (reflecting on a past experience). 

Contemporary texts on reflection though emphasizes the importance of adopting a 

broader perspective to include personal reflection and social critique (Finlay, 2008). In 

such approaches, reflective practice encompasses self-awareness, reflection, and critical 

thinking (Eby, 2000). Building on this conceptualization, the participants in the current 

study were asked to respond to two prompts: (1) Think of a critical job-related incident 

or experience that has occurred while practicing your job and that has impacted the way 

you do things now and answer some reflective questions; (2) Describe what reflective 

thinking is with reference to its potential components, giving examples where necessary 

or alternatively/additionally write an ending for this prompt (reflective thinking is 

like…because…) using a metaphor to explain the concept. As the study is still in 

progress, for the purposes of this poster presentation, the responses to the second prompt 

were compiled and displayed in the form of reflection cards. Rich descriptions and 

metaphors compiled are aimed to engage the travelers and encourage a meditative 

reflective state. Enjoy the ride! 

 

Key words: Advising in Language Learning (ALL), Learning Advisory Program (LAP), 

Intentional Reflective Dialogue (IRD), written/online advising, reflective questions 

 

Hatice Karaaslan, holding a Ph.D. in Cognitive Science from Middle East Technical 

University and Learning Advising and Advisor Educator Certificates from Kanda 

University of International Studies, works as an EFL instructor, a learning advisor, and 

an advisor educator at Ankara Yıldırım Beyazıt University School of Foreign Languages, 

Turkey. Her interests include corpus linguistics, critical thinking, blended/flipped 

learning, self-determination, well-being and advising in language learning. 

 

Gamze Guven-Yalcin is the Co-Coordinator of the Learning Advising Program (LAP), 

an Advisor Educator and an EFL instructor at Ankara Yıldırım Beyazıt University 

School of Foreign Languages. She holds her bachelor’s degree in English Language and 

Literature, a Live Online Trainer Certificate (LANCELOT) and Learning Advising and 

Advisor Educator Certificates from Kanda University of International Studies. Her 

interests include advising in language learning, self-determination, advisor education, 

developing advising tools, gamification in language learning and (subjective) well-being. 
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Daria Şen, holding a Ph.D. in Germanic Languages from Linguistics University of 

Nizhny Novgorod (Russia), works as an EFL instructor at Ankara Yıldırım Beyazıt 

University School of Foreign Languages, Turkey. Her interests include lexicology, 

semantics, pragmatics, and ethnolinguistics.  
 

Nurseven Kılıç, holding a Ph.D. in Guidance and Psychological Counseling from 

Eskişehir Osmangazi University, works as an EFL instructor at Ankara Yıldırım Beyazıt 

University School of Foreign Languages, Turkey. Her interests include include 

principled behaviour, integrity, self, moral identity, personality, psychological resilience, 

marriage and marital beliefs, and blended learning. 
 

Stephanie Lea Howard is the Co-Coordinator of the Learning Advising Program 

(LAP), an Advisor Educator, and an EFL instructor at Ankara Yıldırım Beyazıt 

University School of Foreign Languages, Turkey. She holds a BFA, TEFL 1-2, and 

Learning Advising and Advisor Educator Certificates from Kanda University of 

International Studies. Her interests include advising in language learning, mindsets, 

perfectionism, advisor education, developing advising tools, zettelkasten, and creating 

board games and card games. 
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Elif Meltem Birsöz Özköse 

University of Turkish Aeronautical Association 

 

“Team Teaching: A Path to Teacher Autonomy” 

 

This study shows the importance of collaboration among peers and its fostering role in 

teacher autonomy in relation to team teaching. Within the scope of the CPD program at 

a private university, we formed a team to plan, teach, and evaluate an English for 

Preparatory classes in 2019-2020 academic year.  The research problem was to discover 

the ways of enhancing students’ oral communication skills via vocabulary teaching in 

two Preparatory classes by following the phases of Preparation, Research, Planning & 

Implementation, Monitoring & Evaluation, and Dissemination in team teaching. The 

study was designed and implemented by 3 EFL instructors with 2 years of experience in 

teaching. For 14 weeks, the instructors prepared, implemented and evaluated seven team 

teaching lessons together and sought to find out whether team teaching lessons helped 

the preparatory class students with their oral communication skills. The data for study 

were collected during the interviews from the case students specifically selected by the 

instructors. In the poster presentation, as a facilitator, I’ll present the research context 

and methodology referring to the formation of the team, identifying the research 

problem, planning and implementing the lessons and evaluation of team teaching via the 

data collection tools using the observation notes taken by the instructors, student papers 

and students’ reflections based on the interviews that we had with the students. 
 

Key words: Teacher autonomy, team teaching, reflection, collaboration  
 

Elif Meltem Birsöz Özköse was born in Ankara. She graduated from the University of 

Ankara in 2007. In 2011, she started to work as an Instructor of English in University of 

Turkish Aeronautical Association. She has been working in this university for eight 

years. In addition, she received her master's degree in the field of teaching a foreign 

language from University of Ankara in 2017. Using creative methodology, using 

technology in the classroom, and analyzing a novel are the skills that she tries to be 

interested in.  
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Gamze Güven-Yalçın, Hatice Karaaslan, Stephanie Lea Howard, Mümin Şen, 

Müge Akgedik, Ebru Sınar-Okutucu, Gökçe Arslan, Abdulkadir Güllü, Aslıhan 

Tuğçe Güler, Hülya Şen*, Neslihan Atcan-Altan, Ayşe Çakır, Pelin Akıncı-

Akkurt, Edin Omerovic, Fatima Rocchi Whitehead, Metin Esen, Pınar Üstündağ-

Algın, Gabor Kotik, Aslı Üstün, Nurseven Kılıç, & Tarık Uzun 

Ankara Yıldırım Beyazıt University, *Middle East Technical University 

 

“In the Process of Self-regulation of Advisors: Defining the Advisor-Self” 

 

Most of the self-related phenomena studies involve one of three basic processes: 

attention, cognition and regulation. All three processes are related in that gathering 

attention on oneself results in self-relevant cognitions and this allows the possibility of 

self-regulation; therefore, “self-regulation requires both self-attention and self-

cognition” (Leary & Tangney, 2012, p. 9). In this respect, the idea of giving cards each 

displaying an outstanding feature of individual trainees upon the completion of advising 

training at KUIS was made into a tradition in the following training during their advisor 

education program in AYBU SFL with a new group of learning advisor candidates from 

the same university. In the KUIS version, each card contained the Japanese character that 

corresponded to the specific quality each trainee displayed as observed by the trainers 

during their intensive training program. In the AYBU-SFL version, building on this 

creative idea but introducing a new perspective, specific trainee qualities were presented 

in caterpillar frames representing the initial phase of their transformation. The cards, 

presented alongside the course completion certificates, possess a sentimental value and 

motivate the advisors to engage in further reflection as to their advisor identities. This 

poster will introduce the reflective pieces in varying genres written by twenty learning 

advisors who have skillfully elaborated on their advisor identities referring to their most 

prominent characteristics as reflected in their end-of-the-course thank you and 

appreciation cards designed by their trainers. The audience will be encouraged to analyze 

how trainers’ focusing attention on the dominating characteristics of advisors’ 

understanding and attitude towards the science and practice of language advising effects 

the way the trainees’ describe their most outstanding qualities that blend smoothly with 

their identities as advisors and celebrate this moment of unification with their advisor 

selves. 

 

Key words: Defining the advisor self, Self-regulation, Self-Cognition, Self-Attention. 

   

G
O

O
G

L
E

 S
L

ID
E

S
 

Stephanie L. Howard, Büşra Deniz, & Selma Kılıç 

Ankara Yıldırım Beyazıt University 

 

“The Conceptual Evolution of a Peer Advising Program at Ankara Yıldırım Beyazıt 

University” 

 

This poster presentation will highlight ongoing research illustrating the process behind 

the creation of the PA Program at AYBU-SFL. Various aspects will be presented such 

as the PA Program’s inspiration and the role and importance of the founding PAs. 

Additional details include the unexpected positive benefits arising from overcoming an 

initial lack of an advising culture, as well as the creation of the training handbook. 

Finally, feedback obtained from the PAs via mentoring sessions reveals the impact PA 

training had, as well as their perspective concerning how peer advising could benefit 

students. 

 

Keywords: Advising in Language Learning, Peer Advising 
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Stephanie Lea Howard is the Co-Coordinator of the Learning Advising Program 

(LAP), an Advisor Educator, and an EFL instructor at Ankara Yıldırım Beyazıt 

University School of Foreign Languages, Turkey. She holds a BFA, TEFL 1-2, and 

Learning Advising and Advisor Educator Certificates from Kanda University of 

International Studies. Her interests include advising in language learning, mindsets, 

perfectionism, advisor education, developing advising tools, zettelkasten, and creating 

board games and card games. 

 

Büşra Deniz is a peer advisor and a student at Ankara Yıldırım Beyazıt University in 

the law department. She graduated from the School of Foreign Languages at AYBU in 

2017. Her interests include reading English language articles, peer advising, and 

watching criminal court trials. 

 

Selma KILIÇ is a peer advisor and a student at Ankara Yıldırım Beyazıt University in 

the history department.  She graduated from the School of Foreign Languages at 

AYBU in 2017. Her interests include peer advising, Greek and Roman history, 

archeology and art, traveling, and psychology.   
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Tevfik Darıyemez 

Atatürk University 

 

“Learners’ Reflections on their Self-Directed Gaming Practices and Language 

Development” 

 

This study investigated English as a Foreign Language (EFL) learners’ reflections on 

their self-directed gaming practices and language development. The learners’ games 

which they play beyond the classroom and how these games help them become 

autonomous learners in developing their language skills were explored through an online 

questionnaire including multiple-choice and open-ended questions. The questionnaire 

was prepared by the researcher and checked by an expert. Fifty-two EFL learners 

majoring in the department of English Language and Literature of a state university in 

Turkey participated in this study. The learners’ quantitative and qualitative responses 

were descriptively analyzed and the findings revealed that a great majority of the learners 

play video games almost every day for over two hours. Some of their most popular games 

are PUBG, GTA5, Witcher, Skyrim, Call of Duty, CS:GO, Tomb Raider. They believe 

that playing video games contribute to their English much, in particular to their listening 

comprehension skills. They felt the necessity to improve their English, especially to 

improve their pronunciation, conversation, and speaking skills to complete the tasks in 

those games. The learners also expressed that they were able to learn new words, 

expressions, idioms, and phrases through playing games beyond the classroom. Learners 

argued that such out-of-class practices were both fun and engaging. They noted that they 

were not urged to focus on grammar rules. The learners named some specific games for 

language learners who want to improve their language skills beyond the classroom and 

explained the reasons why these games are important for self-directed language learning. 

The findings of the study suggested that playing video games and integrating game 

practices into the language course content might motivate language learners and help 

them become more independent language learners. 
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Tevfik Darıyemez is a language instructor (Ph.D.) in the School of Foreign Languages 

at Atatürk University, Turkey. His primary research interests center on flipped learning, 
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Hatice Apaydın Şen 

Ankara Yıldırım Beyazıt University 

 

“Learners’ Strategies for Improving Language Skills and the Frequency of Applying 

Them” 

 

Every student has their own strategy for learning a language and these strategies are 

considered useful to learn a language in a better way. This study aimed to find out what 

strategies were perceived as effective and useful to improve four main language skills 

according to the language learners and whether they were applied or not. The study was 

carried out with 63 learners.  27 A+ level learners (having less language learning 

experience) and 36 B+ level learners (having more language learning experience) were 

chosen with purposeful sampling. The results were interpreted with the limitations of a 

small sample size.  Therefore, it is difficult to generalise the findings. To gather the data, 

learners were given an 8-item questionnaire including four parts. In each part, the 

learners were asked to suggest three strategies to improve one of the main language 

skills. They were also asked to state if they used these strategies or not. Data were 

analyzed by using frequencies. According to the results, the high frequency strategies 

that were suggested in both of the groups were similar for each skill. When the frequency 

of applying the strategies was concerned, the strategies for listening were used more in 

each group. Lastly, the frequencies of the responses for each group were compared. It 

was concluded that more than half of the language learning strategies the students 

suggested in each level were applied.   

 

Key words: Language learner strategies, language skills 
 

Hatice Apaydın Şen has been working as an English Instructor at Ankara Yıldırım 

Beyazıt University since 2011. She received her PhD in Educational Psychology from 

Ankara University. Her main research interests are in the field of educational 

psychology. 
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Ebru Sınar Okutucu 

Ankara Yıldırım Beyazıt University 

 

“Mirror, Mirror on the Wall, Who is the Most Autonomous of Them All?” 

 

Learner Autonomy has been a key element in the field of education in recent years, and 

the number of studies and investigations on the field has a significant increase. Educators 

have also attached a great deal of importance on the practical classroom implementations 
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of raising autonomy in their learners. Being a teacher of 16 years and a learning advisor 

of 2 years, in this study, I aimed to present the results of my exploratory classroom 

research in a narrative approach. The need for this study has arisen with this question: 

What is the level of awareness of my learners about their own learning and study habits? 

It is an undeniable fact that awareness is an indispensable component of learner 

autonomy. Therefore, in this study, one of the main goals was to check my learners’ 

awareness on their language learning strategies, strengths and weaknesses. This class 

consisted of 27 students who were in a blended program at the second year of their 

preparatory school education, and this study was based on a portfolio task that asked 

learners to prepare an oral report about their study habits. Data was collected through 

student notes, my notes on the whiteboard, and my observations throughout the task. 

Categorization method was used to analyze the patterns in the notes. The results suggest 

that learners are good at reaching a variety of study materials according to their identified 

needs. Although they have some critical strategies on deciding on motivational and 

organizational learning strategies, source selection strategies might outnumber the 

former ones. This talk may be useful to those who are interested in promoting learner 

autonomy through classroom activities. 

 

Key words: learner autonomy, learner awareness, learning strategies, self-directed 

learning 

 

Ebru Sınar Okutucu is an English Instructor and a member of the PDU and a learning 

advisor at AYBU, SFL. She graduated from Gazi University ELT Department and holds 

a master’s degree, Gazi University, Educational Administration Department. Her 

interests include teacher education, professional development, educational leadership, 

Advising in Language Learning, learner autonomy and creativity in language teaching.  

 



Pearson, bünyesinde dünyanın önde 

gelen eğitim markalarını bir araya 

getirerek her tür öğrenme şekli için 

başarısı kanıtlanmış̧, bütünsel eğitim 

çözümleri sağlayan; yasal, idari ve 

mali açıdan bağımsız, açık ve şeffaf 

bir eğitim şirketidir. 

Yüksek öğrenim kurumlarında dış 

kalite değerlendirme ve akreditasyon 

faaliyetleri de yürüten Pearson, 

“kişilerin öğrenme yoluyla 

hayatlarını daha verimli hale getirmelerine yardımcı olmak” vizyonundan yola 

çıkarak, eğitim alanında dünyanın en büyük eğitim çözümleri sağlayıcısı olarak 

faaliyet göstermektedir. Dünya çapında 70 farklı ülkede, 30.000'den fazla çalışanı 

bulunmaktadır. 

Pearson, uluslararası mesleki eğitim programları, yetkinlik geliştirme ve 

sertifikasyon, öğrenme kaynakları, İngilizce öğrenimi, e-öğrenme, ölçme-

değerlendirme ve öğretmen/liderlik gelişimi başta olmak üzere eğitimin her 

alanında çeşitli ürün ve servisler sunmaktadır. 

Pearson Türkiye, 25 yıllık tecrübesi, 50’nin üzerindeki profesyonel çalışanı ve 

dijital öğrenmeyi desteklemek amacıyla kurulmuş uzman ekibiyle, ilköğretim ve 

liselere, yüksek öğretim kurumlarına, iş dünyasına ve her alandaki öğrenene 

eğitim çözümleri sağlamaktadır. 

Pearson’da öğrenme; ulaşılmak istenen çıktıların belirlenmesi ile başlar, kişiye 

özel uygulamalar, geri bildirimler, ölçme-değerlendirme sistemleri ve sürekli 

gelişim ile devam eder. 

Bununla beraber, tüm süreç 

boyunca öğrenenlerin 

21.yy.'da ihtiyaç duydukları 

yetkinlikleri geliştirmeyi ve 

istihdam edilebilirliklerini 

güçlendirmeyi 

amaçlar.Eğitime olan 

inovatif ve bütünsel bakış 

açısı ile Pearson, “Gelecek 

Nesil Öğrenme” ye liderlik 

etmektedir.  

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


